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ABSTRACT

In recent years, the term “English as a Lingua Franca” has been employed to indicate a way of
communication in English between speakers with different native languages. When English
became so widespread, different Englishes emerged in different parts of the world, and this
brought up the question of whether there should be a Standard English or not. The purpose of this
descriptive research study is to explore both Turkish EFL students’ perceptions on English as a
Lingua Franca and how their attitudes are shaped in terms of Standard English. The study was
conducted with 173 English tertiary level students taking one-year intensive language course in
school of foreign languages at two state universities. An online questionnaire was used in the
study, which made it possible to collect both quantitative and qualitative data. In the analysis
procedure, descriptive statistics were used for the first research question and for the second

*Almtilama: Kogak, U., Kogali, Z. & Yangm-Eksi, G. (2022). Turkish EFL learners’ attitudes
towards ELF and standard English at tertiary level. Gazi Universitesi Gazi Egitim Fakiiltesi
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research question; responses to the open-ended questions were analyzed through content analysis
to obtain in depth the understanding of the views of participants. The results show that students
are aware of the position and the value of English as a common language and that students have
positive attitudes towards English.

Keywords: ELF, Standard English, Learner attitudes

0z

Son yillarda, “Lingua Franca olarak Ingilizce” terimi, farkli ana dilleri olan konusmacilar
arasinda Ingilizce’yi kullanarak iletisim kurmanin bir yolu olarak kullamilmaya baslanmistir.
Ingilizce bu kadar yayginlasinca diinyamn farkli yerlerinde farkl Ingilizceler ortaya ¢tkmistir ve
bu da Standart Ingilizce olmali mi olmamali mi sorusunu giindeme getirmistir. Bu betimsel
calismanin amaci, Ingilizceyi yabanci dil olarak égrenen Tiirk égrencilerin Ingilizce nin bir
Lingua Franca olarak kullamimmna dair algilarin ve bu tutumlarimn Standart Ingilizce agisindan
nasil  gekillendigini  kesfetmektir. Arastirma, iki devlet iiniversitesinde Yabanci Diller
Yiiksekokulunda bir yillik yogun dil egitimi alan 173 iiniversite 6grencisi ile gerceklestivilmistir.
Arastirmada hem nicel hem de nitel verilerin toplanmasina olanak saglayan ¢evrimigi bir anket
kullanilnigtir. Analiz asamasinda, birinci ve ikinci arastirma sorusu i¢in betimsel istatistikler
kullamilirken agik u¢lu sorulara verilen cevaplar, katilmcilarin goriislerini derinlemesine
anlamak i¢in icerik analizi yoluyla analiz edilmistir. Sonuclar, 6grencilerin Ingilizce'nin ortak bir
dil olarak konumunun ve degerinin farkinda olduklarim ve égrencilerin Ingilizce've karst olumlu
tutumlara sahip olduklarini gostermistir.

Anahtar Sozciikler: ELF, Standart Ingilizce, Ogrenci tutumlar:

INTRODUCTION

In recent years, the term “English as a Lingua Franca” (henceforth ELF) has been
employed to indicate a way of communication in English between speakers with
different native languages (Seidlhofer, 2005). In fact, ELF has emerged from the
globalization of the world and increased mobility which directly influenced language
contact (Mauranen, 2018). Today, English is the leading language in various areas such
as technology, economy and scientific developments (Graddol, 2000). Millions of
people speak English when they encounter someone with a different L1 and to keep up

with latest developments through English.

Due to the current situation of ELF, many studies have been conducted to anticipate the
future of English. Since no language has ever been so common in history (Graddol,

2000; Mauranen, 2018), it is not certain what changes English will experience. Graddol
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(2000) presents an overview about the future of English by discussing key factors which
are influential in the process of ELF. In the review dated the year of 2000, Graddol
states that the number of non-native English speakers will outnumber native speakers in
ten years or so. It seems that his anticipation was correct because today English holds
more speakers as second or foreign language rather than as first language (Mauranen,
2018). One of the potential outcomes of this direction might be that the authority of
inner circle countries as native speakers will change as they become minority
stakeholders in terms of English (Graddol, 2000; Yano, 2009).

Languages change across time and space to meet and adjust the needs of expressions
and identities (Yano, 2009). The use of English as lingua franca has brought new items
of vocabulary, linguistic forms and ways of speaking and writing (Graddol, 2000).
Therefore, new words are added to English as it has started to be used in various
countries with different traditions, beliefs and identities. As English has been used as
lingua franca all around the world, different varieties of English have inevitably
emerged which are referred to as “World Englishes”. The term World Englishes
includes all varieties of English spoken around the world and highlights the plurality of
English rather than focusing on one English as implied in other terms such as ELF and
English as International Language (Kachru & Nelson, 2006). In other words, as Kachru

(2009) asserts “we have one language and many voices”.

The emergence of World Englishes has undoubtedly brought some controversy with it.
If there are varieties of English spoken by millions of people, then which one is the
standard one? More interestingly, there are different varieties even in inner circle
countries such as British English and American English (Yano, 2009). Hence, it is
getting more challenging both for teachers and learners to decide which variety or form
to adhere to as the representative of an ideal or standard one. There are different views
toward using native speaker norms versus non-native speaker norms. For example
Quirk (1990) claims that there are just two valid English varieties (British and
American) which are referred to as standard. Additionally, Quirk (1990) argues that

learners prefer native speaker norms rather than alternative models and he refers to
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alternative Englishes as ‘“half-baked quackery”. Likewise, non-native English
alternatives have been called in different ways such as broken English, learners’
interlanguage (Grazzi, 2016) and reduced or simplified form of English (Jenkins, 2012).
On the other hand, Kachru and Nelson (2006) argues that most global users of English
do not desire to speak or write like Americans, British or Canadians. One reason for the
tendency of non-native norms as well as native ones might be attributed to the focus on
effective communication and being intelligible. In Lopriore (2015)’s study, the
importance of meaningful communication is highlighted for learners’ success and self-

confidence rather than correcting commonly regarded mistakes in L2 oral production.

As another key term in ELF literature, intelligibility plays a crucial role in effective
communication. Jenkins (2000) presents a list of pronunciation priorities in an ELF
context based on the data she collected from her students. She calls this list Lingua
Franca Core (LFC) and aims to demonstrate which pronunciation features are crucial

and which of them can be neglected for effective communication.

All in all, it is certain that English is a common language used globally and such a wide
use has resulted in new discussions about the language. Related to different varieties of
English used around the world, the issue of Standard English and ELF has become even
more challenging. Nevertheless, it is necessary to consider learners’ attitudes toward
ELF and Standard English. Learners’ attitudes are crucial since Mercer and Dornyei
(2020) highlights five crucial areas in language learning: learner needs, preferences,
wants, current abilities and contextual factors. With this regard, the current study aims
to explore attitudes of EFL learners toward ELF and Standard English. For this purpose,

two research questions were formulated as follows:
1. At tertiary level, what are Turkish EFL learners' attitudes toward ELF?

2. What are Turkish EFL learners’ perceptions toward Standard English and

native speakerism?
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METHODOLOGY

Research Design

This descriptive, non-experimental research study adopts both a quantitative and a
qualitative approach for two separate research questions. An online questionnaire was
implemented to collect the data from the students of two different schools of foreign
languages via Google Forms. The participants of this study were 173 English prep
school students at two different state universities in Turkey who receive education at
different proficiency levels (A2, A2+, English Language and Literature students). The
questionnaire consisted of 3 different sections with a total of 45 questions; in the first
part, participants’ demographic data was collected through 5 questions; in the second
part, there were 34 questions written on a 5-point Likert scale; and in the last part, there
were 6 open-ended questions which let participants express their opinions on the issue
being asked. The items in the second part of the tool were taken from an existing and
reliable questionnaire (the scale of students’ attitudes and beliefs about ELF, ELF
communication and identity) which was used by Akcay (2020). Moreover, opinions and
suggestions were requested from the experts to determine whether the open-ended
questions are appropriate and comprehensive enough for the content of the study and
the items were formed by taking the feedback given into account. The data of the first
research question were collected from the second part of the questionnaire, and for the
second research question, the data were obtained from the second part of it- through 6

open-ended questions.

In the analysis procedure, descriptive statistics were used for the first research question;
Statistical package for the social sciences (SPSS) was used for the quantitative analysis
as it is user friendly and various tests can be conducted using this software; and, for the
second research question, a content analysis was carried out by making use of
quotations taken from the data. To Corden Sainsbury (2006), including verbatim
guotations from research participants has become effectively standard practice in much

qualitative applied social research reporting. In our study, we used one of the three
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quotation types defined by Creswell (2012; cited in Eldh, Arestedt and Berterd, 2020):
discrete quotations. According to him, such quotations are easy to read and do not take
up much space. They also allow many different views to be represented. Quotations also
allow researchers to directly reflect the opinions of participants, thus reducing the
possibility of data being open to interpretation and manipulation of the data. In order to
collect qualitative data, 6 open-ended questions were added to the questionnaire, which
was the data collection tool of the study, and the answers of the participants to these
questions were transferred to a Microsoft word file in order to be able to evaluate them.
Since the data were collected in Turkish, they were translated into English and the
accuracy of these translations was presented to the opinion of two independent experts.
The information in the Microsoft word file was both thematized and grouped using the
MAXQDA qualitative data analysis program, and was also read, reread and detailed by
the researchers in order to better process the data. By combining and expanding the
findings obtained by both methods, the data were made suitable for content analysis.
The ‘bottom-up coding or inductive approach’ technique was adopted in this study, as
the researchers found it appropriate to obtain the themes arising from the collected data.
The themes obtained by the two methods mentioned were combined, regrouped and
rearranged to ensure consistency; researchers think that the maximum efficiency for
analysis is obtained from the data by this method. Each open-ended question was

analyzed by using the quotations of the participants under the determined themes.
Ethical considerations

Within the scope of research questions, both quantitative and qualitative data were
required from the participants of the study. Hence, an ethical consideration application
was requested from Biilent Ecevit University before collecting the data. After the data
collection tools were examined by the committee, ethical approval form, dated

29.07.2021 and numbered 62448, was received and the relevant document is attached.
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FINDINGS

Quantitative Findings

The quantitative data collected for this study were analyzed under the subcategories of
the questionnaire. As one of the sub-factors of the ELF questionnaire, learners’
confessed emotional beliefs about English were sought through item 11 and 31. The

findings are presented in Table 1.

Table 1. Emotional Beliefs about English

Percentages

1 2 3 4 5 M SD
Item 11. English is a beautiful language. .6 29 58 451 457 432 .76

Item 31. English is one of the most .6 12 46 387 549 446 .69
important languages in today’s world.

1 = Strongly Disagree; 5 = Strongly Agree

As can be seen in Table 1, learners were found to have positive feelings toward English
with high mean scores (M=4.32; M=4.46). In other words, a great majority of students
agreed on the idea that English is a beautiful language, and it is one of the most

important languages in today’s world.
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Table 2. Functional beliefs about English

Percentages

1 2 3 4 5 M SD
Item 1. In today’s world, one 52 75 58 347 468 410 1.13
cannot get by without knowing
English.
Item 4. English should be an 40 116 145 289 410 391 1.17
obligatory subject at university.
Item 23. Studying English is 0 17 23 208 751 469 .6
important because | will need it for
my career.
Item 30. Correct grammar is 64 173 139 393 231 355 1.2

important for me to communicate
with foreigners in English.
Item 34. Learning English is a 786 168 12 23 12 131 .71
waste of time.
1 = Strongly Disagree; 5 = Strongly Agree

Table 2 illustrates participants’ functional beliefs about English. As can be concluded
from the score of item 1 and item 4, participants are aware of the fact that English is a
necessity (M=4.10) and for this reason it must be compulsory at university (M=3.91).
What stands out in this table is that the item highlighting the importance of English in
terms of future career (item 23) is given an incredible score (M=4.69). In other words,
95.9% of the participants stated that English is important since they will need it for their
career. In addition to why and with what purpose English is important, participants were
asked about the role of correct grammar. As the findings of item 30 demonstrate, more
than half of the participants (62.4%) asserted that correct grammar is important to
communicate with foreigners in English. Eventually, the results of item 34 regarding the
importance of English, show consistency with previous findings. Significant number of
participants (78.6%) expressed that they disagree with the idea that learning English is a
waste of time.
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Table 3. Attitudes towards English Pronunciation

Percentages
1 2 3 4 5 M SD
Item 8. It is important to speak 64 295 185 277 179 321 1.22

English with excellent pronunciation.
Item 12. | am happy with my English 29 133 254 387 197 359 1.04
pronunciation as long as people can
understand me.
Item 22. | do not think it is important  11.6 156 220 347 162 3.28 1.24
to speak like a native speaker of
English.
Item 27. You should not say anything 63.6 26.0 5.2 3.5 1.7 1.54 .87
in English until you can speak
English correctly.
1 = Strongly Disagree; 5 = Strongly Agree

As shown in Table 3, the participants have a moderately positive tendency of favouring
excellent pronunciation (M=3.21). Nearly half of the participants (45.6%) agreed that
speaking English with an excellent pronunciation is important. On the other hand, more
than half of the participants (58.4%) stated that they are content with their pronunciation
as long as it is comprehensible. A similar conclusion can be achieved from item 22; half
of the participants (50.9%) expressed that speaking like a native speaker is not
necessary while only 27.2% of the participants disagreed with the statement. Finally, a
great majority of the participants (63.6%) were found to completely disagree with the

idea that English should not be used until one can speak it correctly.



Turkish EFL Learners’ Attitudes towards ... 408

Table 4. Beliefs about the speaker’s own competence

Percentages
1 2 3 4 5 M SD
Item 6. | am happy with my 12.7 30.6 272 249 46 278 1.09
present English pronunciation.
Item 21. | find it easier to read 1.7 9.2 15.0 329 410 4.02 104
English than to speak English.
Item 33. | will never be ableto  27.2 35.8 225 116 29 227 107

speak English with a correct
pronunciation.
1 = Strongly Disagree; 5 = Strongly Agree

From the data in Table 4, it is apparent that participants are not quite confident about
their pronunciation and speaking competence while they are not completely desperate
about their English competence. In item 6, participants are observed to be mainly
concentrated on the scores of 2 (30.6%) and 3 (27.2%) which means that more than half
of the participants are either unhappy with their pronunciation or indecisive about their
competence. Moreover, findings of item 21 demonstrate that participants find speaking
challenging when compared to reading skill (M=4.02). Nevertheless, a positive attitude
toward future competence can be extracted from item 33, since participants disagree

that they will never be able to speak English with a correct pronunciation (M=2.27).
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Table 5. Attitudes towards ELF

Percentages
1 2 3 4 5 M SD
Item 3. Schools should teach English not 46 40 81 393 439 414 1.04
as the native speakers speak it, but for
efficient international communication.

Item 7. English does not belong to the 0 58 104 48.0 358 414 .82
native speakers anymore, but to anybody

who uses it.

Item 15. | would prefer it if the 40 185 220 266 289 358 1.20

international language of communication

were not English but my native language

Item 16. It is valuable for me if someone 92 277 220 272 139 309 121
has the pronunciation of an English native

speaker.

Item 19. Everybody in Turkey should 75 179 214 335 197 340 120
speak English since this would facilitate

worldwide communication.

Item 24. It is useful so many people speak .6 .6 46 393 549 447 67
English because this allows for easier

communication among people.

Item 28. We need to develop a global 64 75 202 399 260 372 112
variety of English that is not linked to a

particular English speaking country and

that can be used everywhere.

1 = Strongly Disagree; 5 = Strongly Agree

Table 5 presents an overview of several issues related to ELF such as ownership of
English, communicative competence versus linguistic competence and varieties of
English. From the findings above, it is possible to assert that participants prioritize
efficient international communication over speaking English like a native speaker
(M=4.14). Likewise, a great majority (94.2%) stated that English is useful due to
facilitating communication among people (item 24). In item 19, an average, slightly
higher than moderate level (M=3.40) was found. Participants also highlight the
usefulness of speaking English in Turkey for the sake of worldwide communication. As
for the ownership of English, the findings of item 7 demonstrate that participants think
that English now belongs to everyone who speaks it (M=4.14). In addition, a medium
score was detected in item 16 which signifies that having pronunciation of an English

native speaker has a moderate effect. Regarding the native speakerism issue, it was
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found that more than half of the participants (65.9%) expressed the necessity of creating
a new variety of English which is not linked to any particular country. So that English
would be universal. Finally, participants tended to want their mother tongue to be the

lingua franca rather than English (M=3.58).

Table 6. Attitudes towards ELF communication

Percentages
1 2 3 4 5 M SD
Item 14. | am not bothered about 29 81 16.2 451 277 3.87 1.00

mistakes that other learners of
English make as long as |
understand what they want to say.
Item 20. Sometimes, | find it funny 220 439 139 121 81 240 119
when people speak English with a
strong non-English accent.
Item 26. A strong non-English 64 301 237 272 127 310 115
accent complicates communication
among people.
1 = Strongly Disagree; 5 = Strongly Agree

Table 6 illustrates attitudes towards ELF communication. As can be concluded from the
findings of item 14, learners are not disturbed by other people’s mistakes as long as
communication is managed (M=3.87). In terms of non-English accent, it is obvious
from the findings that learners find non-English accent normal (M=2.40). However, a
neutral position with a medium-close score was observed in item 26 (3.10) which is

related to the effect of a strong non-English pronunciation on communication.
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Table 7. The speaker’s identity

Percentages
1 2 3 4 5 M SD
Item 5. To me, English is more 19.1 358 168 19.1 9.2 264 124
important than my mother tongue. (first
language)

Item 9. If one speaks English, one also 39.9 387 87 8.7 40 198 1.09
has to try to behave like the natives.

Item 13. English forms a threat to my 422 376 110 52 40 191 1.05
mother tongue.

Item 17. Being able to speak English is 35 145 127 462 231 371 108
mainly important because | want to be

able to interact more easily with native

speakers of English.

Item 18. Being able to speak English is 1.2 6.9 6.4 457 399 416 .90
mainly important because | want to be

able to interact more easily with

speakers who do not speak my

language.

Item 25. | do not like it when people 249 335 179 173 64 247 121
recognize in my accent that | am not a

native English speaker.

Item 29. When | speak English, I feel 40 121 168 445 225 369 1.07
that | am a world citizen.

Item 32. | want to have a native-like 1.7 9.2 75 347 468 416 1.02
accent.

1 = Strongly Disagree; 5 = Strongly Agree

As can be seen from the findings of item 5, learners do not ignore their L1 identity;
more than half of the participants (54.9%) disagreed that English is more important than
their mother tongue (M=2.64). In item 9, 78.6% of the participants disagreed behaving
like natives when learning English. Furthermore, a quite low score was found for item
13 (M=1.91) which is about English’s being a threat to learners L1. Learners expressed
that learning English is important to interact with other people who do not speak their
L1 (M=4.16) while a lower score was found for interacting with native speakers (M=
3.71). Moreover, it can be seen from item 25 that learners do not bother when their
accent is recognized (M=2.47). Accordingly, a positive high score was found for item
29 (M=3.69) which is about being a world citizen while speaking English. Although it
was observed that learners are happy with their L1 identity and non-English

pronunciation, they still expressed a desire to speak like a native speaker (M=4.16).
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Table 8. Language Anxiety

Percentages

1 2 3 4 5 M SD

Item 2. | feel very much  11.6 19.7 46.2 16.2 6.4 2.86 1.03
at ease when | have to
speak English.

Item 10. Sometimes, | 5.8 13.9 185 38.2 23.7 3.6 1.16
feel insecure about my

English pronunciation

when | have to speak in

a group.

1 = Strongly Disagree; 5 = Strongly Agree

Table 8 illustrates learners’ foreign language anxiety when speaking English. As can be
understood from item 2, learners are not very much confident about their English
pronunciation (M=2.86). Similarly, 61.7% of the participants expressed that they feel
insecure about their English pronunciation when they need to speak in a group
(M=3.60).

Qualitative Findings

In order to obtain qualitative data in the data collection tool, 6 open-ended questions
were asked to the participants. The first of these questions is "Is there Standard English
in your opinion?" If yes, which country's language is Standard English?’” While 69.79%
of the participants state that there is Standard English, in the details of which language
is standard English, about 38% see the language used in the USA, and about 31% see
the language used in England as Standard English. The rate of those who say that there
is no Standard English is 28.63%.

Those who state that Standard English is the English used in the United States generally
give the following reasons: -it is more understandable, -easier to pronounce, and -those
who learn English as a foreign language mostly prefer American English. Some of the

quotations from the participants’ reflections are given as follows:

‘The English spoken in the United States is Standard English. Because, English that is
spoken in England is unique to them. People from other countries often try to learn
American English.” (p164)
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‘American English is the standard for everyone, as it is more understandable, and

words are pronounced better.” (p10)

31.32% of the participants stated that the language spoken in England is Standard
English. According to them, England is a very deep-rooted country in history and the
language they use is an upper class language with certain rules and preferred in official
institutions, and therefore it is the standard language. One of the participants
emphasized that languages belong to nationalities and therefore UK English should be
accepted as the standard language: ‘Languages belong to nationalities, in which case
English must also belong to the British ...” (p83). In order to illustrate the issue more

clearly, answers of the participants are quoted below:

‘England is a very old and deep-rooted country. And it has certain rules about English,
1 think England.’ (p57)

‘I think an international language should be used in a standard way and that standard

language should be the current English used by the UK.’

More than a quarter of the participants (f= 28.63%) do not accept the existence of a
standard English language. In this group, there are those who state that everyone has
their own English, and those who state that every language used can be considered as a
standard language if it is intelligible. Common opinions of the participants can be

elucidated as in the following quotations:

‘..., but I do not think there is a standard for a language, language is a changing

phenomenon like people.’ (p15)

“...what they all have in common is that standard English... facilitates communication,

minimizing confusion and ambiguity.’ (p48)

‘I do not think there is a standard English, if we can understand each other in a
dialogue, this is the standard English...’ (p144)

The second of the open-ended questions allows the participants to express how they feel

while speaking English with the people in front of them in 3 different situations. The
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aim here is to understand the level of stress the participants experience when speaking
English with a native or with someone they speak the same language or with people
they share different mother tongues with. About 24% of the participants stated that they
feel comfortable communicating in English with people they speak the same language,
and about 7% of them stated that they feel uncomfortable or a little nervous. While
about 17% of the participants stated that they feel uneasy when speaking with people
whose mother tongue is different from theirs, 16% of them declared that they feel
comfortable in communicating with them. In cases where they communicate with native
English speakers, 25% of the participants stated that they do not feel very comfortable,
and 11% stated that they are not anxious in this situation. When the answers given in 3
different situations are examined, we can say that the participants are less nervous when
communicating with people who speak their own language (24% positive), that
communicating with natives stresses them the most (25%), and the proportions of those
who express positive or negative feelings when communicating with non-natives are
very close to each other (16% and 17% respectively). The ratio of those who say they
feel comfortable (2.11%) in all three situations and those who say the opposite (1.58%)

is lower.

The following quotations can summarize the views of those who feel at peace when

they communicate with people who speak the same language (same L1):

‘Speaking English with someone who speaks the same language as me makes me feel
better. Because we have almost the same pronunciation. We do not have an accent. And

that makes it more understandable.’ (p86)

“...but I am more comfortable if the person I am talking to also speaks the same

language as me. Because [ think we will understand each other despite our mistakes.’
(p16)

The participants gave the reasons for feeling comfortable when communicating with

non-natives: they usually go through the same language learning process, they do not
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know each other, and they communicate with the same purpose -learning a foreign

language. The following quotations reflect the general opinions of these participants:

‘Since they do not know me, I feel comfortable even if I make mistakes while talking.’

(p55)

... because we are both trying to develop a language we do not know, so having the

same goal gives a feeling of comfort.’(p60)

When the answers given were examined, it was revealed that the most uneasy situation
of the participants was talking to the natives. It can be said that the most common
reasons are the fear of mispronouncing words and being judged, the fear of not
understanding and not being understood, and feeling insecure. The following selected

excerpts reflect the participants’ common perceptions:

“...I may get nervous because I think I will be judged, but unlike us, they care about

expressing themselves.’ (p53)
“...1 think I feel bad because if I say something wrong I might get ridiculed’. (p166)

Participants were also asked whether they prefer a native or a non-native teacher.
Although the participants expressed the natives as the group they hesitate to
communicate the most, when asked about their teacher preferences, more than half of
them (pct. = 51.2%) stated that they would like to have a native teacher, surprisingly
different from their answers to the previous question. When the participants were asked
the reason for this, they suggested many reasons such as the natives have better
pronunciation and accent, they teach the language better and they can also provide
cultural information to students. The following quotations reflect the opinions of the

participants:
‘I think it will be more effective in speaking English.” (p56)

‘I like communicating with people from different countries or interacting with native

English speakers.” (p25)

‘...because language is not just words but also culture.’ (p7)
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“...teachers mostly convey the daily spoken language in a natural way. They focus more
on speaking without giving much importance to structure and grammar. Nowadays, it is

much more important that we can speak with foreigners, not grammar.’ (p48)

While approximately one third of the participants say that they prefer non-native
teachers, the rate of those who do not express a definite preference on this issue and
express their opinions from different perspectives is approximately 18%. Participants
think that a teacher whose mother tongue is not English will be more aware of the
stages passed while learning that language and it will be easier to communicate with
them. They also state that if there is anything they cannot understand, this can be
overcome by speaking their own language. The following statements might help us to

see the reasons being expressed by the participants:

‘If I had a teacher whose native language was English, he might have had difficulty

communicating with us. That's why | would choose a non-native English teacher.’ (p1)

‘I prefer a teacher whose native language is not English because I think they will
understand me better. ... an explanation of both the meanings of the words and the
rules.’(p2)

“... I think she will be more tolerant while we are learning English. (p137)

Those who do not clearly express their teacher preference (pct. = 18%) think that the

important thing is not what the mother tongue is, but how the language is taught.

‘Actually, it does not matter which teacher, for me, how he teaches is more important.’
(p19)

‘... think the way of teaching is important, not the mother tongue.’ (p60)

‘Since I care about the proficiency in the language, not the mother tongue, if the

teacher's language level is good, the mother tongue does not have to be English.” (p46)

Another open-ended question in the survey asks the participants to give their opinions
on the following question: Do you prefer to speak English like a native or is it enough to

be understandable? With the answers they gave to this question, the participants
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revealed that speaking like a native is still important in the eyes of language learners
(pct. = 35%). More than one out of every 3 participants emphasized the importance of
native-like speaking. The following frequencies are that it is sufficient to be able to
speak with small pronunciation mistakes with approximately 31% and communication

is more important with approximately 26%.

The rate of those who say it is important to speak like a native is in line with the answer
given to the first question: the participants believe in the existence of Standard English.
The following expressions could be given as examples of participants’ thoughts in this

group:

‘It is important to speak like a native for business and career life, as being able to speak

English like a native will put you one step ahead.’ (p126)

‘It is normal to have pronunciation mistakes at the beginning, but it is more important

to speak with a perfect accent later on.” (p100)

‘... If I speak a language, I want it to be perfect and error-free, I'm afraid of making

mistakes and not being understood.’ (p21)

When the answers given by the other two groups are examined, the existence of
common reasons draws attention. The participants stated that it would not be possible to
speak native-like in a country where that language is not spoken, and that the important
thing is to communicate with other people using English. If minor pronunciation
mistakes do not affect understanding, we can say that they are not taken into account by

the participants, based on the data:

“...instead of wasting time on a perfect accent...If we can understand the other person
within the communication rules or if he/she does not have trouble understanding us, |

would say this is the perfect communication...” (p43)

‘We can treat language as a tool for exchanging messages and ignore pronunciation

mistakes.’
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The next question is whether learners of English need to be aware of the language as
well as the cultures of the countries which speak that language. Most of the participants
(pct. =71%) answered yes to this question, giving different reasons. The rate of those
who said that this was not necessary remained around 17%. The remaining participants
stated that this should be a reason for preference; or they were undecided. 3 participants,
on the other hand, questioned which country's culture was mentioned, stating that

English is no longer an international language, so it does not belong to a single culture:

“...language and culture are inseparable from each other....I think English should be

taught in a multicultural context as we cannot limit it to a single culture.” (p38)

The participants, who think that while learning English, it is necessary to be aware of
the cultures of native English speakers, attributed this to many reasons. The most
expressed views are that language is an integral part of culture, and having knowledge
about culture will facilitate learning and communication. The following quotes reflect

the thoughts of participants:

“...because language is not just learning words, the structures of the sentence and the
way they speak show the culture of those people, their way of thinking and their way of

life, that is, language is a reflection of a culture in itself.” (p7)
“...in terms of knowing what the language they use is influenced by.’ (p46)

‘I don't think it is possible to learn a language completely without learning the culture

of that country.’ (p82)

‘Not to resemble them, but to acquire that language, its culture, history, etc. I think it is

necessary ...” (p109)

‘... because if you are learning a language, it is necessary to be aware of its culture and

traditions.” (p142)

‘

. some sentences and phrases may not mean anything when they are translated

directly. But the way of life can give meaning to them.’ (p50)
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Those who do not believe that culture should be learned along with language stated that
they do not think that there is a relationship between language and culture, that it is not
beneficial to learn the language and that this knowledge can be obtained later if desired.

They stated their opinions as in the following quotations:
‘I don't think it provides any extra convenience while learning the language.’ (pI7)

‘Most people learn English for work, travel or something like that. Except for those who
are not curious, | do not think it is very important to learn culture / tradition along with

the language.’ (p150)

I think there is no need, it is enough to see language as a tool for communication.’
(p11)

In the sixth open-ended question, it is aimed to learn how the participants feel when
English is used with different accents. A few examples are given to make it clear what
is meant by the question. When the answers given to this question are examined, it is
understood that the ratios of those who are satisfied with hearing different accents and
those who are not are close to each other. While approximately 39% of the participants
stated that they are happy to hear different accents, citing reasons such as being more
understandable and making communication easier, the rate of those who stated that they
are not satisfied, thinking that this might cause confusion, is around 32%. While 13% of
the participants expressed that the language used should be understandable rather than
accent, the rate of those who stated that they had no idea about this issue remained
around 7%. The following quotations represent the common views of those who say

they are happy with different accents:

‘Considering that English no longer belongs to a single culture or community and we
need to talk about Englishes rather than just one English, | think the more different
accents English students are exposed to, the better it will be for them. In this way, |
think that they will feel more confident while learning and using this internationalized
language, and their awareness of how important learning this language is in

communicating with people from other countries will increase.’ (p38)
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‘It can be beneficial for us to hear and learn how other people speak English with an

accent.’ (pl1)

‘The point I care about the most in the language is to be able to speak fluently and if
someone has achieved that fluency before me... it also makes me realize the fact that |

have a long way to go, which also triggers my development.’ (p43)
‘The more I hear, the better I will be.” (p59)
“...because differences are always beautiful.” (p82)

“...because different people from all over the world speak English with different accents
compared to their own language, and it makes me very happy that they still understand
each other.’ (p100)

The reasons put forward by those who stated that they would not be happy about this
situation (pct.=32%) are that different accents make it difficult to understand English

and they feel unhappy when they do not understand what is spoken:
‘American and British accents sound better.” (p52)

‘It makes me feel insecure in understanding and speaking that language. Not being able

to understand the accent makes me feel bad.” (p107)

‘I am not satisfied. Because I cannot understand. Since it is an international language, [

want it to be pronounced as it should.” (p131)

‘I once tried to talk to a Russian speaking English before, although it did not bother me
much at first, when we talked I couldn't understand it and | was uncomfortable. He was
speaking with a completely Russian accent and his pronunciation was seriously bad so |

would not be very pleased.’ (p48)

‘I am not very pleased because as a new language learner, when | come across different
pronunciations, sometimes | do not understand them. And it makes me feel bad. It feels

like I will never learn English and understand what is spoken.’ (p16)
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It has emerged from the answers given that the important thing for 13% of the
participants is not different accents, but the intelligibility of the spoken language. The
following expression might illustrate how participants generally responded to this

guestion:

‘I would feel neutral...Even Turkish has a lot of dialects. | would not bother as long as |

can understand people in different countries speaking with different accents.’ (p54)

DISCUSSION and CONCLUSION

The current study aimed to explore Turkish EFL learners’ perception of ELF at tertiary
level. From the questionnaire items, it was found that learners’ emotional beliefs and
functional beliefs are highly positive, and a great majority disagreed that learning
English is a waste of time (95.4%). This finding is significant since positive feelings are
important in shaping attitudes toward a language (Arnold, 2009). Positive attitudes
toward English have been detected in several other studies (Akgay, 2020; Gomleksiz,
2010; Matsuda, 2000; Saglik-Okur, 2016). In Gomleksiz (2010)’s study, positive
attitudes toward English were observed with some meaningful differences in terms of
gender, grade level and major. On the other hand, learners were explored to have
negative attitudes toward learning English in Abidin et al. (2012)’s study. The reason
why learners’ attitudes toward English differ could be related to traditional teaching
strategies (Al-Zahrani, 2008), identity issues, contextual factors, and ability beliefs
(Busse, 2017). Moreover, the findings regarding functional beliefs about English
revealed that learners attach importance to English mostly due to their future career
plans (M=4.69). English has become a must in professional life since job applicants,

interviews, and business contracts are mostly in English (Pandey & Pandey, 2014).

Regarding attitudes toward English pronunciation, it was found out that as long as
communication is managed, learners are happy with their pronunciation (M=3.59), and
they are not irritated by mistakes of other people (M=3.87). Similarly, most of the

participants expressed that they would like to learn English for effective international
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communication (M=4.14). These findings confirm what Jenkins (2006, 2007) and
Breiteneder (2009) claimed which defines the ultimate purpose of language learners as
conveying messages and negotiating meanings. However, most of the participants stated
that they wanted to have a native-like accent (M=4.16). Participants expressed opinions
supporting these findings in their answers to open-ended questions. According to those
who say that speaking like a native is not a very important criterion; language is a
means of exchanging messages and can be tolerated as long as pronunciation
differences or mistakes do not hinder communication. Those who emphasized the
importance of native-like speaking stated that this could be decisive for their career
development and would help anyone to take a step ahead of other people in business
life. As can be understood from these findings, although learners are aware of ELF and
the importance of effective communication, they still desire a native-like pronunciation.
This can be explained by the reality of native speaker model; native speaker norms have
been accepted as the ultimate goal of language learning for non-native speakers
(Jenkins, 2007). For this reason, EFL learners probably still assess their competences in

accordance with native speaker norms.

The ideas that English is a threat to learners” own mother tongue (M=1.91) and the need
to act like the natives (M=1.98) were disagreed by the participants. These could be
supported by the following findings: speaking English to interact with non-natives
(M=4.16) and feeling like a world citizen when speaking English (M=3.69). This
complies with the findings of Akg¢ay (2020) and Baker and Fang (2021) in which the
learners were found to feel like a global citizen due to speaking English. In other words,
EFL learners perceive English as a tool to interact with people around the world and
they are not afraid of losing their own L1 identity because of English. As can be
concluded from the results of item 9 (M=1.98) which is about behaving like the natives,
learners are aware that they can protect their identities and cultures while learning
English. In this vein, displeasure of recognition of learners’ non-English accent
(M=2.47) was found unimportant. This might be because learners believe that their

distinct accent is a reflection of their own culture, and thus a reflection of who they are
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(Booij, 2001). Therefore, more than half of the students (58.4%) indicated that they are

not bothered when their non-English accent is recognized.

It has been accepted by a large majority, 71% of the participants, that it is not possible
to separate culture and language from each other and that a person who wants to learn a
language should be aware of the culture in which that language is spoken. To them, this
will contribute positively to their language learning process. The shortest statement that
can summarize the comments made about the need to learn culture as well might be the
following: ‘language is a reflection of a culture.” This finding is in line with various
studies conducted in different countries and contexts showing that language learners
have positive attitudes towards culture and culture teaching (Kahraman 2016; Rostami,
2016; Tran & Pham, 2018).

All in all, the results of this study showed that Turkish EFL learners generally have
positive attitudes toward English and ELF communication. Although they desire a
native-like accent, they still highlighted the importance of effective international
communication. In addition, it was found that English is not seen as a threat to learners’
mother tongue; rather they perceive English as a tool to reach people speaking different
languages. Eventually, Turkish EFL learners were found to feel that they are world

citizens through English.

PEDAGOGICAL IMPLICATIONS and LIMITATIONS

Based on the findings, the study has important pedagogical implications. Although
learners were found to have awareness of ELF and international communication, it is
only at a theoretical level. ELF awareness should be reinforced in practice as well by
informing learners about ELF concepts and non-native English standards. Obviously,
this will require some adaptations in English language teaching in Turkey which has
been mainly accuracy based. Besides learners, English teachers should also be
supported to increase ELF-awareness and apply it in the classroom. It can be managed

through integration of ELF in teacher training curriculums and effective teacher training



Turkish EFL Learners’ Attitudes towards ... 424

programs. As Graddol (2006) asserted that the changing status of English with an
increasing number of non-native speakers obviously has an influence on both teachers’
and learners’ perceptions toward English. Hence, English language learning and
teaching should be planned based on the contemporary situation and function of the
language. In this vein, necessary revisions should be done not only at tertiary level but

also at secondary and primary level education.

Inevitably, the study has some limitations in terms of sample size and data collection
tools. Data for the current study were gathered from two state universities. For this
reason, it is not possible to generalize the results to other contexts. Further studies could
be conducted with more participants from both state and private universities. Moreover,
the qualitative data were collected through an online survey and participants wrote their
responses to the open-ended questions. In order to get deeper insights and more detailed

answers, semi-structured interviews could be done with the participants.
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GENIS OZET

Giris

Diinya ¢apinda mesafelerin kisaldigi, uluslararasi temaslarin hizla arttigr ¢agimizda ortak dil
arayisi bir cevap bulmus gibi goriiniiyor. Teknoloji, turizm ve ticaret vb. alanlarda oncii rol
oynamaya baslayan Ingilizce, iletisimi miimkiin kilan en yaygin dil olarak éne c¢ikiyor. Son
yillarda, “ortak / gecer dil olarak Ingilizce” (English as a lingua franca -EFL) terimi, farkli ana
dilleri olan konusmacilar arasinda ortak bir iletisim dili olarak kullamilan Ingilizce yi
tamimlamak igin kullanimigtir (Seidlhofer, 2005). Bu durumun ortaya ¢ikma sebepleri arasinda
diinyanmin kiiresellesmesi ve dil temasimi dogrudan etkileyen artan hareketliliklerin ortaya ¢ikmasi
gosterilmektedir  (Mauranen, 2018).  Ingilizce'nin  gelecekte bu konumunu  koruyup
koruyamayacagina dair ¢esitli ongoriiler yapiliyor olsa da kesin yargilara varilamamaktadir
ancak giincel ve kesin olan sey Ingilizce yi ikinci veya yabanct dil olarak kullanan kisi sayisinin
onu anadili olarak kullanan kisi sayisim gectigidir (Mauranen, 2018). Ingilizce diger tiim
yasayan diller gibi degismeye ve gelismeye devam etmektedir. Farkli gelenek, inang ve kimliklere
sahip cesitli iilkelerde ve topluluklarda kullanmilmaya baslandigi i¢cin yoreye veya bolgeye 0zgii
farkly Ingilizceler de ortaya ¢ikmaya baslamis ve bu, standart bir Ingilizce var mi yoksa olmal mi
sorusunu giindeme getirmistir. Quirk (1990), standart olarak adlandirilan sadece iki gegerli
Ingilizce tiiriiniin (Ingiliz ve Amerikan) oldugunu iddia ederken, kimi arastirmacilar kiiresel
Ingilizce kullanicilarin ¢ogunun Amerikaly, Ingiliz veya Kanadali gibi konusmalk istemediklerini
savunmaktadir. Bu durum Ingilizce’yi ikinci / yabanct dil olarak égrenenler icin oldugu kadar
onu ogretmeye ¢alisan 6gretmenler igin de gittikce karmasiklasan bir hal almaktadir: hangisi
standart veya ‘dogru’ dildir? Kiiresel ¢apta benimsenen Ingilizce icin ortaya ¢ikan bir diger
tartisma konusu da Ingilizce nin sahibinin kim oldugudur. Bu konuda da farkh fikirler mevcuttur.
Kimilerine gore Ingilizce anadili Ingilizce olanlarn, kimilerine géreyse o dili kullanan
herkesindir. Tiim bu tartismalar Ingilizce nin tiim diinyada ortak/geger dil olarak kullanidig
gergegini degistirmemektedir. Bu ¢alisma da tim bu tartismalart odak noktasina alarak
Ingilizce’yi yabanci dil olarak 6grenen iiniversite hazirlik 6grencilerinin ‘standart Ingilizce’ ve
‘ortak/gecer dil olarak Ingilizce ’ye’ bakis a¢ilarint 6grenmeyi amaglamaktadur.

Yontem

Bu tamimlayici, deneysel olmayan arastirma ¢alismasi, iki ayri arastirma sorusu igin hem nicel
hem de nitel bir yaklagimi benimsemektedir. Calismanin verileri iki farkll devlet iiniversitesinin
yabanci diller hazirlik okullarinda o6grenim goren 173 Ogrenciden cevrimici anket uygulanarak
elde edilmistir. Veri toplama araci olarak 3 farkli boliim ve toplam 45 maddeden olusan bir anket
kullanilnistir. Birinci béliimde 5 soru ile katilimcilarin demografik verileri toplanmistir; ikinci
béliimde ise 5'li Likert dl¢eginde yazilmig 34 soru yer almaktadir; son béliimde ise katilimcilarin
sorulan konuyla ilgili goriislerini ifade etmelerini saglayan 6 acik uglu soru yer almistir. Birinci
aragtirma sorusunun verileri anketin ikinci kisminda yer alan 34 maddelik béliimden; ikinci
aragtirma sorusunun verileriyse son boliimdeki agik uglu sorulardan elde edilmistir. Veri
analizinde ilk arastirma sorusu igin tammlayict (6rnegin, ortalamalar, yiizdeler ve frekanslar)
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istatistikler kullanilmus, ikinci arastirma sorusu igin ise agik uglu sorulara verilen cevaplardaki
alintilardan yararlamlarak igerik analizi yapilmistir.

Bulgular

Calismamin amaclarindan biri Ingilizce’yi yabanci dil olarak 6grenen dgrencilerin ortak / geger
dil olarak Ingilizce ye karsi olan tutumlarini 6grenebilmektir. Anket maddeleri analiz edildiginde
ogrenicilerin olduk¢a olumlu oldugu ve biiyiik bir cogunlugun Ingilizce 6Srenmenin zaman kaybi
olduguna katilmadigi (%95,4) sonucuna ulasimistir. Ingilizce telaffuza yonelik tutumlart
incelendiginde, iletisim kurabildikleri siirece ogrenenlerin telaffuzlarindan memnun olduklart
anlagimistir. Katilimcilar Ingilizce’yi anadilleri icin bir tehdit olarak algilamamakta ve
Ingilizce’yi kullanirken baskalarimn yapmis olduklart hatalardan rahatsiz olmamaktadirlar.
Katiimcilarin - standart  Ingilizce'nin  varligima dair ne  diisiindiikleri de arastirmanin
amaclarindan biridir ve verilen cevaplar analiz edildiginde her 10 katilimcidan 7 sinin standart
Ingilizce nin varhigimi kabul ettigi anlagilmistir.

Sonuclar ve tartisma

Katilimcilarin Ingilizce've karst olumlu diigiinceler beslemeleri bu dile karsi olumlu tutumlar
gelistirmeleri agisindan onemli ve degerlidir. Benzer sonuglar baska ¢alismalarda da elde
edilmistir (Ak¢ay, 2020; Goémleksiz, 2010; Matsuda, 2000, Saghk-Okur, 2016). Calismada elde
edilen Ingilizce 6grenme sebebinin etkili bireysel iletisim kurabilmek amaciyla oldugu sonucu da
benzer ¢alismalarda elde edilen sonuglarla paralellik géstermektedir (Jenkins, 2006, Breiteneder,
2009). Ingilizce 'nin anadil icin bir tehdit olarak algilanmamast da Akcay (2020) ve Baker ve
Fang (2021) i ¢alismalarindaki sonuglarla ortiismektedir. Aymi zamanda, katilimcilar dil ve
kiiltiirtin birbirinden ayrilmaz ogeler olduklarini ve bir dil dgrenilirken o dilin konusuldugu
cografyalardaki kiiltiirlerden de haberdar olmak gerektigini dile getirmislerdir.
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